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The task of developing a core curriculum for clinical psychology has emerged asa
central concern for educators. At the Mission Bay conference, the 1986-1987 midwinter
meeting of the National Council of Schools of Professional Psychology (NCSPP), the con-
ferees suggested that the essential knowledge base necessary for training in professional
psychology must be integrated into a broad-based curriculum, combining knowledge
with basic attitudes and skills in the science and practice of psychology (Bourg et al.,
1989). In the Mission Bay resolutions, NCSPP members advocated the development of
“a single competency-based core curriculum [that] integrates the scientific foundations
and methodology of psychology with the discipline’s professional foundations” (Bourg
eral, 1989, p. 70). This generic core curriculum should include six competency areas:
relationship, assessment, intervention, research and evaluation, consultation and teach-
ing, and management and supervision,

In this chapter, we report the results of a survey undertaken to investigate the status
amorig member schools of the competency-based core curricula identified at Mission
Bay. The survey addressed the following questions:

1. Are the six competency areas, as represented by specified program elements,
present in the core curricula of member schools?
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2. Are the program elements that make up the six competency areas requi red or
elective?

3. Inwhat format are the program elements of the curriculum presented?

4. ‘Whatis the relative emphasis given to each of the program elements?

5. Are the knowledge, attitudes, and skills components taught in an integratecd man-
ner?

Method

In the core curriculum survey, each of the six competency areas was represented
and operationalized by explicit program elements. The program elements were devel-
oped from a much farger array of items derived from a review of the curricular offerings
found in 15 catalogs of schools of professional psychology. These program elements
consisted of specific content areas such as interviewing techniques, adult assessment,
and hypothesis testing. The specific content areas might hiave been the equivalexitof a
course or might have been included within a course.

The program elements considered to be central to each of the six COMPEIENCY” areas
were addressed. Elements for Competency Area 1—relationship— were interviewing
techniques, dynamics of the therapeutic relationship, culture-sensitive approaches, and
ethics and the therapeutic relationship. Elements for Competency Area 2—assessment—
were intelligence testing, personality testing, vocational testing, neurcpsychological as-
sessment, and child assessment (each operationalized as certain tests). Elements for
Competency Area 3—intervention—were psychodynamic therapy, cognitive-belavior
modification therapy, group therapy, family therapy, and crisis intervention (each oper-
ationalized as certain techniques). Elements for Compertency Area 4—researchanct eval-
uation—were methodology of program evaluation, statistics, research methods arnd de-
sign, hypothesis tesling, and program development. Elements for Competency Area
5—consultaion and teaching—were occupational mental health, employee-assistance
programs, stress management, and parenting and couples education. Elements for
Competency Area 6—management and supervision-~were techniques of supervision;
administrative issues; and legal, ethical; and professional standards of practice.

Apilotsurvey, using the list of program elements, was constructed. The pilot survey
was sent to all members of the NCSPP program-development committee, five of whom
returned it with their comments, kn the pilot sutvey, respondemts were asked to report
the presence of a given program element in their program; its status as a requirement,
clective, or part of a special program; the format used in its presentation; and the em-
phasis given. Respondents were instructed to provide a numerical vaiue for the empha-
sis given to each specific program element, ranging from 0, for ro emphasis, to 5, for bigh
emphasts. In addition, respondents were asked to check which, if any, of the three com-
ponents (i.e., knowledge, auitudes, or skills) were present in the teaching of each pro-
gram element.

The results of the pilot survey were reviewed, the core curriculum survey was re-
vised and shortened, and the final version was sent to the 34 member schools of NCSEP.
Twenty schools (59% } responded. The questionnaires were completed by either the
president, the academic dean, the program director, or the director of clinical training
of the responding institution.
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Selected Results

Because of space limitations, only 2 selected subset of the data is reported here.
Readers interested in 2 more detailed presentation of the results should contact the
authors. The results, presented by competency area, are summarized in Table 1.

" Table1 '
Competency Areas: Representation and Emphasis in the Curticulum at
NCSPP Member Institutions

Mean
Number emphasis
of schools 0 (No emphasis)
Competency area (n=20}) %  5(Highemphasis)
1. Retationship
Interviewing techniques - 20 100 4.4
Dynamics of therapeutic relationships 20 100 4.8
Culture-sensitive approaches 13 65 4.2
Ethics in therapeutic relationships 20 100 4.9
2. Assessment
WAIS-R 18 90 45
MMPI 19 95 4.5
Vocational testing 3 15 0.3
Luria-Nebraska 1 5 2.8
WISC-R _ 15 75 4.3
3. Intervention -
Transference 19 95 4.3
Systematic desensitization 16 75 29 5
Interpersonal transactions ' 45 34
Assessment of family systems 8 40 3.5
- Crisis-assessment procedures 10 50 24
4. Research and evaluation
Method program evaluation and
evaluation research 11 55 2.8
Hypothesis testing 19 95 3.9
Program development 5 25 1.8
5. Consultation and teaching
Occupational menta! health 1 5 1.0
Employee-assistance programs 0 0 0.2
Stress management 6 30 2.3
Parenting and couples education 0 0 0.8
6. Management and supervision
Technigues of supervision 3 15 1.7
Administrative issues 0 0 0.6
Legal, ethical, and professional standards 15 75 2.8

Note. NCSPP = National Council of Schools of Professional Psychology; WAIS-R =
Wechsler Adult intelligence Scale-Revised; MMPI = Minnesota Multiphasic Personality
Inventory; WISC-R = Wechsler Intelligence Scale for Children—Revised.
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Competency. Area 1: Relationship

All respondent schools required the study of interviewing techniques as wel 1 as
study of dynamics of the therapeutic relationship. Sixty-five percent of the responde=nts
required study of culture-sensitive approaches. All respondents required study of eh-
ics in the therapeutic relationship. These program elements were taught in a varietsy of
formats, including lectures, seminars, and field placements, As expected, the mean em-
phases for the three program elements that were required by all the respondents ~wvas
very high (between 4.4 and 4.9). The mean emphasis for culture-sensitive approackhes
was only modestly lower (4.2).

Competency Area2: Assessment

Intelligence testing, operationalized as the study of the Wechsler Adult Intellige nce
Scale-Revised, was required in 90% of the schools. Personality testing, operationalized
as the study of the Minnesota Multiphasic Personality Inventory (MMPI), was required
by 25% of the respondents. Only 15% required the study of vocational testing, whereas
an additional 15% offered vocational testing as an elective. Neuropsychological assess-
ment, operationatized as the study of the Luria-Nebraska Neuropsychological Battery,
was required for all students by only one (5%) respondent, However, 20% of the re-
spondents required it as part of a special program, and 45% offered it as an elective,
Child assessment, operationalized as the study of the Wechsler Intelligence Scale for
Children-Revised, was required by 75% and offered as an elective by the other 25%.
Assessment was taught most frequently in field placements in conjunction with lectures,
seminars, and special projects. Intelligence testing, personality testing, and child assess-
ment all had high mean emphases scores (4.2 or higher). Neuropsychological assess-
ment was in the midrange at 2.8.

Competency Area 3: Intervention

Psychodynamic intervention, operationalized as the study of transference, was re-
quired by 95% of the respondents. Cognitive-behavioral modification therapy, opera-
tionalized as the study of systematic desensitization, was required by 75% and was of-
fered as an elective by 10% of the respondents. Group therapy, operationalized as the
study of interpersonal transactions in groups, was required by 45% of the respondents
and offered as an elective by an additional 35%. Family therapy, operationalized as the
study of assessment and diagnosis of family systems, was required of all students by
40% of the responding schools, and it was required of students in special programs by
25% of the respondents. Crisis intervention, operationalized as the study of crisis intake
and assessment procedures, was required by 50% of the respondents and offered as
an elective by another 25%. The various intervention techniques were taught primarily
in lectures and seminars and secondarily in field placements and in special projects.

Competency Area 4: Research and Evaluation

Program development was required by 25% of the respondents and was offered
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as an elective by 20%. Methodology of program evaluation was required by 55% of the
respondents and was offered as an elective by 10% more. Research methods and de-
sign, operationalized as the study of hypothesis testing, was required by 95% of the re-
spondents. Both research and evaluation were presented primatily in a lecture or sem-
inar format; occasionally they were presented in a special project. All items in this
competency had mean emphases of 3.9 or lower: Program development had an empha-
sis rating of 1.8; program evaluation, 2.8; and hypothiesis testing, 3.9.

Competency Area 5: Consultation and Teaching

The study of occupational mental health was required by a single respondent and
was offered as an elective by 35% of the respondents. The study of employee-assistance
programs was not required by any respondents, but was offered as an elective by 20%.
?rhtrty percent of the respondents indicated that stress management was a requirement
for all students; at 10% of the responding programs, only students in special programs
were required to study stress management. Twenty percent offered itas an elective. Par-
enting and couples education was not required by any respondent and was offered as
an elective by 25% of the programs. These elements are presented to the students in
thelr field placements, special projects, and lectures. The emphiasis rating for these areas
was relatively low, ranging from 0.2 t0 2.3,

Competency Area 6: Management and Supervision

The study of techniques of supervision was required by 15% of the respondents
and was offered as an elective by an additional 35%. The study of administrative issues
was not required by any respondents, but was offered as an elective by 25%. Although
earlier data indicated that all programs taught ethics, the study of legal, ethical, and pro-
fesstonal standards of practice was specifically required by 75% of the respondents and
was offered as an elective by one (5% ). The techniques of supervision and administra-
tive issues were presented to students primarily in field placements and special proj-
ects. Legal, ethical, and professional standards were presented to students in lectures,
seminars, and special projects. In spite of their ubiquity, the techniques of supervision
had an emphasis rating of 1.7; administrative issues, 0.6; legal, ethical, and professional
standards of practice, 2.8.

Typically, the respondents checked all three components (knowledge, attitudes,
and skills) if they taught a program element. For example, in almost every case, the re-
spondents who reported teaching knowledge of an element also reported teaching
artitudes and skills. Respondents differed, however, on the delivery of the program el-
ements in terms of (a) requirements, (b) particular formats used, and {c) emphasis.

Discussion

The data from the core curriculum survey indicated that the six competency areas
recommended by NCSPP for the training of psychologists (Bourg et al., 1989) were pres-
ent in the core curricula of the member schools. However, the six areas were neither
represented equally nor emphasized equally in core curricula.
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" With respect to emphasis, there was variation across and within the six competency
areas. Across the competency areas, more program elements were offered and wrere re.
quired in the relationship, assessment, intervention, and research and evaluatiosn com-
petencies than in the consultation and teaching or the management and supervision
competenctes. Furthermore, there was greater consistency among respondent schools
concerning program elements in the relationship, assessment, intervention, and re-
search and evaluation competencies.

At this time, as might be expected, the newer consultation and teaching aand the
management and supervision competencies have received less emphasis in the core
curriculum. They often were viewed by respondent schools as elective rather than re-
quired material. These emerging areas of practice offer new and creative opportunities
for curriculum development. . .

There was considerable variation among respondent schools, vis-4-vis speci fic pro-
gram elements, within each competency area. In the assessment competency, fox exam-
ple, study of the MMPI, which was strongly emphasized at most schools, was not even
offered at 1 school and was only moderately emphasized at 3 schools. Vocatioral test-
ing, which was not offered at most schools, was moderately emphastzed at 1 school.

The varfation in emphasis was greater within the consultation and teaching compe-
tency ared and within the management and supervision competencyarea than thee other
competency areas. Siress management was highly emphasized by one half of the re-
sponding programs and was not emphasized at afl by the others. Techniques of supes-
vision were alse moderately to highly emphasized by one half of the sample and were
not emphasized at alt by the remainder. Even a program element presumably as funda-
mental as legal, ethical, and professional standards of practice was not emphasized in
slightly less than one third of the sampie.

Participants at the NCSPP Mission Bay conference advocated the use of a wide va-
riety of formats in the education and training of professional psychologists, The data
from the core curriculum survey indicated that the 20 respondent schools were in fact
making use of a wide variety of learning formats, that is, lectures, seminars, field place-
ments (both at the practicum and at the internship level), and special projects.

In response to the survey questions about integration of knowledge, attitudes, and
skills components, the member school respondents indicated that such integration was
present in the core curricula. Schools offering students knowledge in a particular area
also reported providing training in attitudes and in skills. According to this survey, the
values that are critically important to responsible clinical practice have been integrated
into the core curriculum.

Some caution Is appropriate in generalizing from this study. Operationalizing the
competency-area elements certainly makes reliable responses more likely, However,
this technique necessarily invites questions about particular operations. For example,
would conclusions have been different if the Rorschach instead of the MMPI had been
used to define personality testing? Similarly, if program elements in community psychol-
ogy and consultation had been included in the consultation and teaching ares, the over-
all results for this area might have been noticeably different.

Data from this survey, including material not summarized here, indicated that, de-
spite important variations in particular program elements, there was great consistency
in core curriculum areas across NCSPP member schools, Thus, it appeared that the cri-
teria established by the American Psychological Association have had the effect of stan-
dardizing content areas in programs for training clinical psychologists. This standard-
ization did not seem to result in the development of rigid, swltified, or “carbon-copy™
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core currictlum program elements. Educational programs, it appears, have been able

to maintain their individuality, uniqueness, and presumably their capacity for innova- :

tion. 1
It follows that the six competency areas identified by NCSPP appear to be useful in :

defining what is consensually regarded as necessary for the educatlon of professional ;

psychologists. This definition of the boundartes of psychology iraining makes it possible

to determine who, in fact, has the training to function competently as a psychologist to

ensure high-quality professional performance in the field.




